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Abstract

Error is a fundamental educational phenomenon that accompanies learners throughout
their training, serving as an effective tool for building and reorganizing knowledge. Error
pedagogy frames errors not as failures but as necessary cognitive stages that allow learners
to test and reconstruct their understanding. This research aims to analyze the concept of
error in light of modern pedagogical and psychological approaches, identify its types and
sources, and propose scientific strategies to address it within a safe classroom environment

that encourages autonomous learning and continuous review.

Keywords: educational error, error pedagogy, formative assessment, feedback,

constructivist learning,
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